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CHAPTER I 
INTRODUCTION 
This chapter consists of background of the study, limitation of the problem, 
problems formulation, the objective of the study, the benefit of the study, and the 
definition of the key terms. The explanation of each part is presented below. 
A. Background of Study 
Language is useful for human life. Language is the place where the human 
life and power come from, when we know a language we can speak and able to be 
understood by others who know that language (Victoria, Robert and Nina, 2013: 1). 
While, Patrick (2010: 49) said that language become source of human life and power 
is that because language is the prime vehicle for human communication. It is the 
system of sounds and words used by human to express their thoughts and feelings. 
The system itself has its certain meaning that is understand able for others. Learning 
language is necessary in order to gain not only the economic competitiveness in the 
world but it is a tool for communication. So, language is useful for human life and 
using language the people can understand what us explained. It means that we are 
able to produce strings of sounds that have certain meaning and understand the 
sounds produced by the others. 
In this globalization era, English is one of important language used as 
international language. English is used international communication. Moreover, in 
some countries English used as prime language for international communication. 
1 
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Patel and Praveen (2008: 2) said that English is the language of the global village, it 
is used for trade and industry. English is full of knowledge and information and used 
for connecting people having different tongues. Studying English as a foreign 
language needs to be concern on its skills as well as its purpose. John (1986: 9) states 
that we have to know the reason of learning English and what it is for. This will help 
learner to develop their English better and easier. Lucy (2008: 33) said that there are 
component of English such as: listening, speaking, reading and writing. The four 
skills themselves are described in terms of their direction. Language produced by the 
learner referred as productive skills (speaking and writing) while language directed 
to the learner referred as receptive skill (reading and listening). 
The English language is second language of people and Thai language was 
mother tongue. English in Thailand has been dramatically increasing in the decades 
for the change of globalization and the establishing of ASEAN community has 
become a strong power on the change of language learning. As a result, the 
government‟s intention has been developed greater fluency in English language 
among Thai students and makes Thai people better prepared for the economic 
competitiveness both individually and as a nation Hice (2015: 16). Hence, English 
facilitates mobility for many reasons – including commerce, tourism, study and the 
access of interdisciplinary and this, in turn, contributes towards the prosperity of 
individuals, the nations and the global citizen Prasongporn (2009: 2).  
Thai Government has recognized the vital roles of English that plays in the 
global society and allows the Ministry of Education to elevate the English language 
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competency among the students as well as the teachers. The policies and strategic 
plans in promoting English Language learning and teaching have been announced in 
each government. The Ministry of Education also viewed that the process on 
elevating the effectiveness of English language learning and teaching should include 
in 2 all developmental elements involved, that is to say – the clarity of language 
learning policy, the interpretation of policy into practices, the development of 
curriculum, the quality of teachers, the teaching and learning process, and the plans 
for materials provided Prasongporn (2009: 1). 
In learning English, speaking is more important for people to practice their 
capability and their understanding speaking is an interactive process of constructing 
meaning that involves producing, receiving and processing information, Nunan 
(1998:26) states that speaking is a process consisting of short, often fragmentary 
utterance in a range of pronunciation. While, (Febriyanti, 2009: 2) said that speaking 
is one of the most important and essential skills that must be practiced to 
communicate orally. By speaking, people are able to know what kinds of situations 
the world. People who have ability in speaking will be better in sending and 
receiving information or message to another. Speaking is the process of building and 
sharing meaning through the uses of verbal and non-verbal symbol in various 
contexts. 
Teaching speaking skills is concerned one needs to distinguish between 
teaching the spoken form of a language and teaching a language through speaking 
(Hughes in Thomas, 2011: 21). Since speaking assumed as the hardest skill to be 
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practice, teacher should teach the students more effectively. In teaching speaking, the 
teacher must be able to convey the meaning that will be conveying to the students. 
Teaching speaking is an important part of second language. It is activities that make 
people can get knowledge. According to Linse and Nunan (2005: 49) for many years 
teacher taught speaking by having students repeat sentences and recite memorized 
textbook. Students supposedly learned to speak by practicing grammatical structure 
than later using them in conversation. Since speaking is referred as productive skill, 
it needs more and more practicing to make the learner has a better skill. 
Teaching English speaking in Thailand at Songserm Islam Seksa Patani, 
South Thailand the teacher attended the training organizing professional 
development training courses for thousands teacher of English teachers from various 
high schools. (Noom-ura, 2013: 140) The trainees, through the end-of-course 
evaluation form, have been reporting high levels of satisfaction with the training. 
However, the design and the implementation of professional development training 
courses, which focused mainly on lesson-planning and teaching methodology, 
emphasizing how to teach each skill and how to teach integrated skills, was in a sort 
of top-down and non-collaborative manner. In other words, teacher participants had 
no opportunity to influence or change the content or delivery of the professional 
development activities and materials being provided. 
Colbert, Brown, Choi & Thomas (2008) stated that improving teacher quality 
is both common and necessary, and it depends on professional development, which 
should create meaningful learning experiences for teachers. However, while teachers 
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are required to participate in professional development activities, it is often the case 
that they are not involved in selecting and planning those activities, and that 
professional development may not be closely tied to classroom practice. Teachers 
attended the courses available to them, which may or may not have directly served 
their needs. They may very well have returned to their schools and faced the same 
problems they had before, or they may have been fortunate enough to be able to 
modify their classroom practices using what they gained from the training. 
Education in Thailand is provided mainly by the Thai government through 
the Ministry of Education from pre-school to senior high school. Formal education of 
Thailand offers children twelve years of free public education, although only nine 
years are necessary. School consists of six years of elementary school, three years of 
junior high school and three years of upper senior high school. National exams are 
given at the end of the third, sixth and ninth years. Children start elementary school 
at the age of six and study eight courses. English langue classes are taught starting 
from grade one. At the end of the sixth year, students receive the Certificate of 
Primary Education (Noom-ura, 2013). In order to attend high school, students must 
have completed elementary school. Both the top high schools and private schools 
require an exam in order to be accepted. Upper high school also requires an exam for 
entrance and students can study either a general, vocational or comprehensive path 
(Prasongporn, 2009). 
Primary education in Thailand comprises non-compulsory pre-school 
education for children between the ages of 3 and 6 and 6-year basic education for 
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children aged 6 to 12 Elementary school (Pratom I-VI). Pupils sit for the Ordinary 
National Educational Test (O-NET) on completion of primary education Elementary 
school (Pratom VI). Secondary education is divided into 2 graders of 3 years: lower 
Junior high school (Matayom I-III) and upper Senior high school (Matayom IV-VI). 
During secondary education, pupils sit for the O-NET twice: once in the third year 
Junior high school (Matayom III) and again in the sixth year Senior high school 
(Matayom VI). The formal education system in Thailand comprises the following 
levels: 
Levels of 
Education 
Age6 Grades Conventional 
School 
Religious School 
Pre-school 
education  
3 – 6 years   
 
Anuban Dek Seksa - 
Elementary 
school 
6 – 12 years  1 – 6  Pratom Seksa  Tadika/Sekolah 
Melayu 
Junior high 
school  
12-14 years  1 – 3 Matayom Seksa 
Ton Thon 
Madrasah/Mahad 
Senior high 
school  
15 – 17 
years  
4 - 6  Matayom Seksa 
Ton Pelai 
Madrasah/Mahad 
 
In addition to the school systems described above, Thailand also has Non-
Formal Education (NFE) programmes. The NFE is more flexible than regular 
education programmes in terms of objectives, methods of instruction and study 
duration. The content and the curriculum can be adapted to suit the needs of 
individual groups of students (Wiriyachitra, 2001: 2).  
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The curriculum for the general stream comprises major subjects, compulsory 
elective subjects, a choice of elective subjects and activities. The general flow 
includes 8 subjects. The compulsory subjects in this grade level study are 8 subjects. 
1. Thai language 
2. Mathematics 
3.  Science 
4. Foreign languages 
5.  Social studies, religion, and culture 
6. Art 
7. Health and physical education 
8. Career and technology 
Students in senior high school are required to take the elective courses at the 
upper secondary education level. There are two courses in the subject: Language 
courses, science courses. The two courses will be different about subjects. Language 
courses will focus on the English (Speaking-Listening), (Reading-Writing). And the 
science courses will focus of biology, Physics, chemistry. 
The objective of an analysis of problems solve by Thai English teacher in 
teaching speaking skill in the Songserm Islam Seksa Patani, South Thailand. The 
allocation at Thakamcham Nongcik, Patani South Thailand and there are Thai 
English teachers in teaching speaking skill has two teachers in the second grade. The 
student has three classes in second grade and the researchers choose class A and B at 
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second grade, the researchers choose one Thai English teacher in teaching speaking 
skill. Many students cannot speak English fluently. There are lots of reasons why 
they have bad ability in English speaking. The problems solved by Thai English 
teacher, student‟s learning perception, student‟s physical or physiological factor etc. 
Start the Preparatory for learning English level is elementary school grades 1 to 3 
(Prathom), level in grades 4 to 6 (Prathom), the Junior high school level in grades 1 
to 3 (Mathayom Ton Thon), and Senior high school level in grades 4 to 6 (Mathayom 
Ton Pelai) Prasongsook (2010: 1). 
Songserm Islam Seksa Patani, South Thailand. There is one teacher to teach 
English speaking. Teacher has fourth hours to teach English in a week in Songserm 
Seksa Islam Patani, South Thailand. There are has techniques in teaching learning 
English, preparation with the students who could not understood the material. The 
Basic Education Core Curriculum 2008 (BEC) has been used by the teacher in 
English Speaking class and is allocated 1 meeting 45 minutes in a week.  
This research will be focus on the Problems solved by Thai English teacher in 
teaching speaking skills at Songserm Islam Seksa Patani, South Thailand. The 
research focuses teacher in teaching speaking skills at second grade students at 
Songserm Islam Seksa Patani, South Thailand and chooses students class A,B as 
subject of the research  the researcher wants to conduct a research entitled “AN 
ANALYSIS OF PROBLEMS SOLVED BY THAI ENGLISH TEACHER IN 
TEACHING SPEAKING SKILL AT SONGSERM ISLAM SEKSA PATANI, 
SOUTH THAILAND IN ACADEMIC YEAR 2018/2019”. The researcher choose 
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this title because the researcher interest with English teaching learning in this school, 
but there are many an analysis of problems solved by Thai English teacher in 
teaching speaking skill in the class second grade at Songserm Islam Seksa 
Patani,Thailand Selatan.   
B. Identification of Problem 
From the explanation of the background, it can be identified some problems 
of this research. The identified as follows: 
1. Teacher control difficulties for students who have the different knowledge basic 
of the students in the class; each student can‟t learn the same. 
2. The teachers felt they had problems about assessment. Those problems involved 
listening-speaking skills, pronunciation, vocabulary and others skills. 
3. Teachers are concerned with students who are not interested in English. No 
intention to practice. 
4. The student feel nervous and shy when speak up in front of the class. 
5. Students lacked patience in practicing English and had little exposure to English 
outside class, which may in turn contribute to their lack of confidence speaking 
English. 
C. Limitation of the Problem 
In this research, the researcher makes the limitation of the study. The 
researcher makes the limitation of the subject and the object of the study.  
The subject of this research is English speaking teacher at Songserm Seksa 
Islam Patani, South Thailand. The researcher focuses on what the problems solved 
by Thai English teacher in teaching speaking skill. The researchers try to find out the 
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problem and solution overcome by teacher in teaching speaking skill on second 
grade students. The object of this research at English class at the second grade of 
Songserm Islam Seksa Patani, South Thailand in academic year 2017/2018. 
D. Research Problem 
The researcher formulates the problems as follows: 
1. What are problems solved by Thai English teacher in teaching speaking skill on 
the class second grade students at Songserm Islam seksa patani, South Thailand 
in Academic Year 2018/2019? 
2. Students‟ perception on learning speaking skill on the class second grade 
students in Academic Year 2018/2019? 
E. Objectiveness of the Study  
There are some objectives of this study, the objective of the research as 
follow: 
1. To know the problems solved by Thai English teacher in teaching speaking skill 
on the class second grade students at Songserm Islam Seksa Patani, South 
Thailand in academic year 2018/2019.  
2. To know students‟ perception on learning speaking skill on the second grade 
students of Songserm Islam seksa patani, south Thailand in academic year 
2018/2019. 
F. The Benefit of Study  
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The result of this action research is expected to give benefits both theoretically 
and practically. 
1. Theoretically 
The results of this research give a description about the problem and 
solution of teacher, problem faced by teacher in teaching speaking skill. 
2. Practically  
a. Teachers 
The study is expected to give significant educational information for 
teachers in order to enrich their teaching speaking process and to enhance 
their teaching speaking skill.  
b. Students 
The students will get suitable learning speaking. They will be able to 
improve their English speaking. The students will be aware of the importance 
of speaking as of communication. 
c. The researcher 
The study could bring the researcher to a better understanding of 
teaching speaking, understand the good technique to teach speaking and give 
practical contribution on the researcher‟s teaching speaking skill. 
G. Definition of Key Terms 
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1. Teaching  
Hornby (1987: 886) defined teaching as an activity of giving instruction 
to somebody as the matter of giving new knowledge and make somebody able to 
do something new. It is an activity of transferring information of knowledge and 
experience to the others who wants to do or to know the information for some 
purpose. It is all about giving new understanding to those not understand yet 
about the thing. 
2. Speaking 
Nunan (1998:26) states that speaking is a process consisting of short, 
often fragmentary utterance in a range of pronunciation. Correct pronunciation 
delivers the correct massage for the listener. The pronunciation should be 
supported by the proper stress and intonation. 
3. Teaching Speaking   
It is the teaching learning process in the matter of speaking. It contributes 
the new understanding about speaking to the others. It is all about transferring the 
better understanding of speaking to those who does not really understand about 
speaking. Teacher should be good animators when asking students to produce 
language (Jeremy, 2011:276). 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
This chapter explores the theories related the topic of the research. The 
theoretical description is used as sources to enhance and to conclude the research. 
A. Review on Speaking Skill 
1. Definition of Speaking Skill 
Brown (2001:267) cites that when someone can speak a language it 
means that he can carry on a conversation reasonably competently. In addition, 
he states that the target of successful acquisition of language is almost always the 
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demonstration of an ability to accomplish pragmatic goals through an interactive 
discourse with other language speakers. Speaking is an act to express ideas, 
feelings and though orally, it is also called oral communication. While, Ricahrds 
(2008:21) state that effective oral communication wants the ability to use the 
language appropriately in social interactions that involves not only verbal 
communication but also paralinguistic elements of speech such as pitch, stress, 
and intonation. Moreover, nonlinguistic elements such as gestures, body 
language, and expressions are needed in conveying message directly without any 
accompanying speech. Social contact in interactive language functions is a key 
importance and in which it is not what you say that counts but how you say it 
what you convey with body language, gestures, eye contact, physical distance 
and other nonverbal messages. 
Speaking is the purpose of building and sharing meaning through the use 
of verbal and non-verbal symbols. Speaking is a crucial part of second language 
learning and teaching. Speaking is one of the most difficult aspects for students 
to master. This is hardly surprising when one considers everything that is 
involved when speaking (ideas, what to say, language, how to use grammar and 
vocabulary, pronunciation) as well as listening to and reacting to the person you 
are communicating with (O‟Grady, Wiliam and Dobrovosky, Contemporary, 
2000: 310). 
Speaking is a productive skill produced by human by showing their 
thought through sounds and utterance. According to Gert and Hans (2008: 207), 
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cited in Dedi (2012), speaking is speech or utterance with the purpose of having 
intention from the speaker to the receiver. The speaker delivers the statement 
while the receiver processes the statement in order to recognize their intentions. 
Brown and Yule (1999: 14), speaking is depending on the complexity of the 
information to be communicated; however, the speaker sometimes finds it 
difficult to clarify what they want to say. O‟ Grady, Willaim and Dobrovosky, 
Contemporary, 2000: 310 said that speaking is the process of building and 
sharing meaning through the use of verbal and non-verbal symbols. Speaking is a 
crucial part of second language learning and teaching. Speaking is one of the 
most difficult aspects for students to master. This is hardly surprising when one 
considers everything that is involved when speaking (ideas, what to say, 
language, how to use grammar and vocabulary, pronunciation) as well as 
listening to and reacting to the person you are communicating with (O‟ Grady, 
Willaim and Dobrovosky, Contemporary, 2000: 310). 
Based on definition above, it can be concluded that speaking is one of 
ability people have to communication with other that includes not only verbal 
communication but also paralinguistic elements of speech such as pitch Stress 
and intonation. Speaking is the important part in teaching English learning 
process. 
2. The Function of Speaking 
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Speaking becomes an important skill in learning English language. 
Brown & Yule (1983), in Richards (2008: 21) made useful distinction between 
interactional functions of speaking. Three functions of speaking are: 
a. Talk as Interaction 
Talk as interaction is when we do the conversation in our daily 
communication, and describes interaction that serves a primarily social 
function. The example of this function is when people meet, they exchange 
greetings, engage in small talk, tells about the experience, and so on. It is an 
interactive communication which done spontaneously by two or more people. 
b. Talk as Transaction 
Talk as transaction is focuses on conveying the message what will we 
said. This function is when we convey the message and the people 
understood what we convey clearly and accurately. The examples of talk as 
transaction are: Classroom group discussion and problem solving activities, 
buying something in a shop, ordering food on the restaurant, and many 
others. 
c. Talk as Performance 
Talk as performance is refers to public talk. It is about transmit the 
information before the audience, such as classroom presentation, speeches 
and public announcement. 
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3. The Types of Speaking 
For understanding the speaking skill, we should know the basic types of 
speaking. Brown (2004: 141) said that there are five basic types of speaking. 
Those categories are: 
a. Imitative 
This category is about the ability to imitating a word, phrase, or 
sentence.it is called pronunciation. The test is about repeat the stimulus, 
whether it is a pair of word, a sentence or perhaps a question to test for 
interaction intonation. 
b. Intensive 
Intensive speaking performance includes the production of short 
stretches of oral language designed to demonstrate competence in a narrow of 
grammatical, phrasal, lexical, or phonological relationship (intonations, 
stress, rhythm, and juncture). The teacher can give the tasks include directed 
response tasks, reading aloud, sentence and dialogue completion; limited 
picture-cued tasks including simple sequences; and translation up to the 
simple sentence level. 
c. Responsive 
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This type includes interaction and test comprehension. It is about 
short conversation, standard greetings and small talk simple requests and 
comments. 
d. Interactive 
Interactive is takes two forms, transactional language and 
interpersonal exchanges. Transactional language is the purpose of exchanging 
specific information (for example is conversation which is done in pair 
work). Interpersonal exchanges are the purpose of maintaining social 
relationship. Interpersonal speaking performance is about interview, role 
play, discussions, conversations, and games. 
 
e. Extensive (monologue) 
Extensive is an oral production tasks include speeches, oral 
presentations, and story-telling. 
There are various kinds of speaking that we can do to develop our 
speaking skill. Carter and McCarthy (1997), cited in Ahbab (2011: 39) classify 
speaking extracts in terms of genres as follows: 
a. Narrative: A series of everyday anecdotes told with active listener 
participation. 
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b. Identifying: Extracts in which people talk about themselves, their biography, 
where they live, their jobs, their likes and dislikes. 
c. Language-in-action: Data recorded while people are doing things such as 
cooking, packing, moving furniture, etc. 
d. Comment-elaboration: People giving casual opinions and commenting on 
things, other people, events and so on. 
e. Debate and argument: Data, in which people take up positions, pursue 
arguments and expound on their opinions. 
f. Decision-making and negotiating outcomes: Data illustrating ways in 
which people work towards decisions/consensus or negotiate their way 
problem solutions. 
 
 
4. Evaluation of Speaking 
a. Syakur (1987) cited in Muhammad Syamsuri (2016: 18), states that there are 
five components in speaking skill. Those components are: 
1. Comprehension 
In speaking skill, comprehension is one of important element. 
Comprehension is important because without comprehend in speaking, 
people cannot speak English well. It is a requirement of one subject to 
respond to the speech as well as to initiate it. 
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2. Grammar 
Grammar is the most important aspects in speaking. An utterance 
can has different meaning if the speaker uses incorrect grammar. 
3. Vocabulary 
A person cannot communicate effectively or express the idea if 
people do not have vocabulary. Without knowing the vocabulary, people 
can difficult to convey the message. 
4. Pronunciation 
Pronunciation is an essential aspect of learning speaking on a 
foreign language. Is the students does not pronounce word correctly, it is 
difficult to be understood. 
 
5. Fluency 
Fluency in speaking skill is the aim of many language learners. A 
successful speaking on a foreign language is mostly shown from a better 
fluency he/she has. 
b. Speaking becomes an important language in learning English for second and 
foreign language. According to Harmer (2011: 269) describes that speaking 
has four elements. Those elements are: 
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1. Connected Speech 
English speaker need to be able to use fluent connected speech 
instead of only good on produce the individual phonemes of English. In 
connected speech sounds are modified, omitted, added and/or weakened. 
2. Expressive Devices 
Expressive devices is contributable too the ability to convey the 
meanings. It is an extra expression and emotion. This element is how we 
show the feeling from the speech. 
3. Lexis and Grammar 
When students are involved in specific speaking contexts such as 
job interview or speech, we can prime them, in the same way, with 
certain useful phrases which they produce at various stages of an 
interaction. 
4. Negotiation Language 
When we use to seek clarification and to show the structure of 
what we are saying, that is an effective speaking benefits from negotiator 
language. 
c. According to Thornbury (2007: 40), the process of developing speaking skills 
consists of three stages: 
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1. Awareness: learners are made aware of features of target language 
knowledge. 
2. Appropriation: these features are integrated into their existing knowledge-
base. 
3. Autonomy: learners develop the capacity to mobilize these features under 
real-time conditions without assistance. 
It seems that at the advanced level of foreign language proficiency 
students and teachers‟ efforts should be focused on the stage of appropriation 
and its effective movement towards autonomy in target language use. For that 
purpose they need a range of speaking tasks that encourage a considerable 
degree of independence by relying on extensive oral practice (treated as a 
source of meaningful input and feedback) mainly in the form of student-
student interactions. 
d. The above arguments show that an assessment of learners‟ speaking skills is 
a very complicated process which involves taking many binding decisions as 
early as at the stage of planning the language course. Yet, despite all the 
difficulties, oral testing procedures constitute an important part of overall 
student evaluation in most institutional language courses. Testing may in fact 
be the starting point of the course (placement tests) and usually occurs at the 
end of it, too (achievement tests). There are also tests administered at various 
times during the course which are meant to measure student progress. Oral 
testing is practically implemented by means of the following spoken test 
types (Thornbury 2007: 126): 
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1. Interviews: learners are interviewed individually or in pairs but the formal 
nature of such interviews hardly ever allows for testing informal, 
conversational speaking styles and affects the interviewee‟s performance 
(the interviewer is also the assessor). 
2. Live monologues: students present a talk or presentation on a preselected 
topic. The interviewer effect is then eliminated but the test provides rather 
restricted information on the speaker‟s actual skill as it does not check 
students‟ ability to handle a casual conversation. 
3. Recorded monologues or dialogues: they are less stressful than live 
performance and give examiners more opportunities to work out 
consistent and possibly more objective assessment. 
4. Role-plays: this test format may be particularly reliable if it matches the 
needs of learners and aims of the language course, however the influence 
of the interlocutor on the performance of the tested is hard to predict and 
control. 
5. Collaborative tasks and discussions: learners act as themselves, but 
similarly to role-plays, the tested is influenced by the interlocutor or 
interlocutors, the test enables examiners to assess learners‟ interactive 
skills and their ability to express personal views. 
5.  Problem Solving of speaking 
Foreign language as a school subject is skill oriented. Thus, problem 
solving approach applied to it implies different components than when it is 
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applied to subjects that are knowledge oriented. Problem solving in speaking 
skill 
a. Avoidance of giving ready-made answers in the process of 
presentation of new grammar and vocabulary, involvement of 
students in the formulation of grammatical rules and elicitation of 
vocabulary meanings from the given examples, 
b. Ability of students to overcome independently the language problems 
arising in the process of communication, 
c. Discussing / solving non-professional, everyday life problems through 
communication in the foreign language, 
d. Discussion of texts dealing with problems, 
e. Discussing / solving professional problems through communication in 
the foreign language (Gorgiladze, 2005: 51). 
To develop the students' ability to overcome foreign language 
problems independently it is necessary to spend several lectures on 
working out their strategies of linguistic problem solving. For reading and 
writing these strategies are derivational, context and situational analysis, 
application of general knowledge and knowledge of native and other 
known languages. For speaking and writing these strategies involve 
avoidance and paraphrasing.  
B. Review on Teaching Learning Speaking Skill 
1. Teaching  
41 
 
41 
 
According to Loewenberg Ball and Forzani, (2009: 498) states that 
teaching is defined helping others learn the particular things, every day, and 
many people engage regularly. Professional classroom teaching is specialized 
work that is distinct from informal, commonplace showing, telling or helping. 
Teaching is done by the people who have knowledge, and understand about the 
material that will be conveyed. Teaching activity is usually done by the teacher. 
Mary, Ben, Donna (2014: 8), in Syamsuri (2016) defined that teaching is a skill, 
and there are a methods and strategies for developing and improve this skill. 
Teaching is not only dependent on teaching strategies or their effectiveness but it 
also depends on individual needs and adequacy of the content. Dyer and Osborne 
(1995) in their study entitled "Effects of Teaching approach on achievement of 
agricultural education students with varying learning styles" proposed that "the 
selection of an appropriate teaching approach is one of the most important 
processes to have teaching success and student achievement" (p.260). Joyce and 
Weil (1986, in Dyer and Osborne 1995), Further stated that "students react 
differently to different teaching methods, and that the selection of the proper 
method is critical to the learning style of those being served by the instruction" 
(p.260). There is an assumption that students learn with different styles, at 
different speeds, different levels of prior knowledge and different environments 
when the subject matter is given by way of a variety of teaching. 
Based on the explanation above that teaching is activity to help peoples to 
learn how to do something. Teaching is one of skill for teach someone who do 
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not understand about particular object becomes know through teaching learning 
process. 
2. Learning  
Learning is process acquire knowledge, develop skills, improve the 
behavior and strengthen the personality (Suryo no and Hari yanto 2011: 9) 
Burton on his book “The Guidance of Learning Activities” formulate the 
understanding of learning as a change in individuals‟ behavior due to the 
interaction between the individual to other individuals so that they are able to 
interact with their environment (Anurahman, 2010: 35).  
“Learning is a relatively permanent change in behavioral tendency and is 
the result of reinforced practice” (Kimble and Garmezy in Brown (1980: 7). 
Robert M. Gegne as cited by Kardimin (2013: 31) states that “learning is change 
in human disposition or capacity, which persists over a period time, and which is 
not simply ascribable to process a growth” based on the definitions above, it can 
be concluded that learning is activity to gain the knowledge that causes the 
change in individual behavior. 
3. Teaching Learning Speaking skill 
Kayi (2006) said that, speaking is a crucial part of second language learning 
and teaching. He gives the techniques in promote speaking, those are: 
a. Discussions 
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After a content-based lesson, a discussion can be held for various 
reasons. It is essential that the purpose of the discussion activity is set by the 
teacher. It will make efficient group discussion. The main activity is that 
students should always be encouraged to ask questions, paraphrase ideas, 
express support, check for clarification, and so on. 
b. Role Play 
It is one of important methods in teaching speaking. In this technique 
the student must be able to speak in various social contexts and have a variety 
of social role though it is just a pretend to be that. In this activity, the teacher 
gives information to the learners such as who they are and what they think or 
feel. 
 
c. Simulations 
In simulations, students can bring items to the class to create a 
realistic environment. Simulations is interesting and gives such motivation to 
the students, it also increases the self-confidence of hesitant students. 
d. Information Gap 
This activity is wen students are supposed to be working in pairs. 
Information gap serve many purposes such as solving a problem or collecting 
information. Each partners an important role because the task cannot be 
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completed if the partners do not provide the information the others need. This 
is an effective activity because everybody has the opportunity to talk 
extensively in target language. 
e. Brainstorming 
The students can produce the idea in a limited time in given a topic. 
Depending on the context, the individual or group is effective and learners 
generate ideas quickly and freely. Good characteristic of brainstorming is that 
the students are not criticized for their ideas so students will be open to 
sharing new ideas. 
 
 
f. Storytelling 
Through story of what they heard beforehand they can make 
summarizing briefly. It can help the students express their ideas in the format 
beginning, development, and ending, including the characters and setting a 
story has to have. The teacher also could call the few students to tell short 
riddles or joke as opening. By doing such opening, teacher will could address 
students‟ speaking ability and get the attention of the class. 
g. Interviews 
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When selected the topic, students can conduct interviews. It is good 
idea that the teacher provides a rubric to students so that they know what type 
of questions they can ask or what path to follow, but students must prepare 
their own interview question. Interview can make the students practice in 
their speaking ability, not only in the class but also in socialized.  
h. Story Completions 
This part is enjoyable situations. It is because the students can sit and 
make a circle in the whole class and free speaking activity. For this activity, a 
teacher starts to tell a story but he stops narrating in few sentences. Then, 
each students start to narrate from the point where the previous stopped. Each 
student can explain a few sentences and they can add new characters, events, 
descriptions, and so on. 
i. Reporting 
Students should read a newspaper or magazine before coming to 
class, and then they report to their friends about what make they find and as 
the most interesting news. The students also can tell about whether they have 
best experienced in daily life before coming to the class.  
j. Playing Cards 
The teacher should state at the very beginning of the activity that 
students are not allowed to prepare yes-no questions because by saying yes or 
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no students get little practice in spoken language production. Rather, students 
ask open-ended questions to each other so that they reply in complete 
sentence. 
k. Picture Narrating 
This activity is based on several sequential pictures. Students are 
asked to tell the story taking place in the sequential pictures by paying 
attention to the criteria provided by the teacher as a rubric. Rubrics can 
include the vocabulary or structures they need to use while narrating. 
l. Picture Describing 
This activity is about describing the pictures. The teacher gives one 
picture for the students and asks them to describe the picture. For this activity 
students can for groups and each group is given a different picture. Each 
groups can choose the spokesperson for describe the picture. Then the 
spokesperson represents his group to describe the picture to the whole class. 
This activity can make students creative ad imagination of the learners as 
well as their public speaking skills. 
m. Find the Difference 
This activity is about work in pairs and each couple is given to 
different pictures. For example, pictures of boy playing volley ball and 
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another picture of girls playing tennis. Students in pair discuss the similarities 
and/or differences in pictures. 
4. Component of teaching and learning Process in Speaking  
There are many interrelated components involved in teaching and 
learning process. It means when one of them is missing then the process will 
notrun smoothly, even will not run at all. 
H.J. Gino (1997: 20) in Wulandari (2010: 28) states that there are seven 
components in teaching and learning process. They are as follow: 
a. Students 
Students are the ones who seek, and save the material given by the 
teacher. The material or skills they got are used as indicator how the lesson is 
received. 
 
 
 
b. Teacher 
Teacher is the person who manages the teaching and learning process. 
She/he is the one who play important role of making the teaching and 
learning process run effectively. 
c. Goal 
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Goal is the point, level or stage expected to be achieved after the 
teaching and learning activities. Goal should be realistic and suit the nedds of 
the students. 
d. Material  
Material is the number of information about the facts, principles, and 
concepts, which are needed in achieving the teaching and learning process. 
Material should be suitable with the necessity. 
e. Method  
Method is an important thing to achieve the goal of teaching and 
learning process. It is the way in delivering the chance to the students to get 
information. It had better if the teacher varies method used in teaching in 
order to prevent boredom feeling of the students. 
f. Media 
Media is device or used by the teacher to gather and deliver the 
information to the students. Is should also be varied in use to make the 
teaching and learning more attractive. Later on, the student‟s engagement 
will rise. 
g. Evaluation  
It is the way to assess the whole process of the teaching and learning. Its 
result and the other components involved. 
5. Students’ Perception on Learning speaking skill 
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Many people believe that perception is an abstract thing is hard to define. 
Wesely (2012) stated that learners perceptions have been commonly associated 
with two targets: perceptions of themselves and perceptions of the learning 
situation. Perceptions of themselves have often been defined as how students 
understand and make sense of themselves and their own learning. While learner 
perceptions of the learning situation have included how students experience and 
understand aspects of the classroom, such as group work activities and the 
behavior of the teacher and students. 
In the perceptions of themselves, the aspects or the areas include 
students‟ perceptions regarding the preferences and the advantages of group 
work activities. Students‟ perceptions regarding the references are about whether 
the students like or dislike group work activities conducted in class. While the 
students‟ perceptions regarding the advantages of group work activities are more 
on the students‟ perceptions of the benefits they get when they do the activities in 
class. 
a. In organizations theory, Gibson et al (1985: 61) provides a perceptual process 
in the from diagram, there are six factors influencing students perception. 
They are stereotyping, selectivity, self-concept, situation, needs, and 
emotions. 
1) Stereotype  
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Stereotype is a set of thinking in a particular group that is 
generalized to all members of the group (Gibson et al, 1985: 64). 
It indicates that people have set some knowledge in their mind, 
although they do not know whether it is true or not. In perception 
on the use of role play in learning speaking, stereotype might 
occur. For example, stereotype with age as the basis. 
2) Selectivity 
It is impossible for us to catch all the stimuli the exist in 
our environment. Only certain stimuli are taken and then 
processed in our brain. It is caused by our interest of those stimuli. 
The perception is based on something that we want to choose. It is 
supported by Gibson et al (1985: 66) who say that people tend to 
ignore information or cues might them feel discomfort. People 
will take stimuli that they want but most of the stimuli that they 
take are positive for them. People have various interests, so they 
may select what is important or relevant to fulfilling their needs. 
This is people perceptive things differently. 
3) Self- concept 
The way people see themselves in the form of self-concept 
will affect their perception about something in their environment. 
The way we see and perceive ourselves is an attempt to avoid 
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conflict with incompatible ideas. It is supported by Mouly (1973: 
92) who says that we perceive only those things that are consistent 
with our motives and goals, and interpret our experiences to make 
them compatible with our present self-concept. Gibson et al 
(1985: 67), in his research, suggests that (1) knowing oneself 
make it easier to see others accurately, (2) one‟s own 
characteristic affect the characteristics identified in others, and (3) 
persons who accept themselves are more likely to see favorable 
aspects of other people. It indicates that when one person is 
successful in knowing his/her self-concept, the perception about 
something can be seen accurately. The students‟ self-concept are 
often performed in their attitudes based on the stimuli which may 
result as the feeling of likes and dislikes about certain thing. 
 
4) Situation  
The press of time will exactly force the manager to 
overlook some details, to rush certain activities and to ignore 
certain stimuli such as request from other managers or from 
superior (Gibson et al, 1985: 67). People tend to work quickly 
when they do not have much time. Due to time limitation, people 
pay less attention to the factors, which might affect the outcomes. 
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People become careless in doing their activities. They make 
decision about certain thing without further understanding or their 
perceptions towards the problem. 
5) Need 
Perceptions are significantly influenced be needs and 
desires (Gibson et al, 1985: 67). People will eat what they want to 
eat, they will they want to see, and they will do everything they 
want to do. For example, in choosing the teaching technique, the 
teacher‟s purpose of choosing the technique is to get most 
comfortable one based on the learners‟ needs and expectation. 
Both needs and expectation influence people in forming 
perception. It also happens in students‟ perception on the use of 
role play. People will perceive role play as a good technique if 
those people need this technique to achieve a certain goal. 
6) Emotion 
Emotion can influence someone in forming perception. 
Gibson et al (1985- 68) supports this through his statement that 
strong emotions often warp perceptions. Perception formed 
through experiencing a particular thing can influence the 
perception which will be formed in the future. A student who 
joins a class may have perception on it. His perception on the 
53 
 
53 
 
learning is good because the lecturer is kind so most of the 
students get an A for the final mark. Because of what the lecturer 
has done, the student will not be doubtful to recommend the 
lecturer to his friends and juniors. 
Someone‟s expectation also influences the forming of perception. When 
someone feels that he gets benefit from something, he will create a good will 
from a bad perception when he finds that something is not good for him. 
Something that has no contribution to fulfill someone‟s expectations and need 
will influence the forming of bad perception. 
The forming of perception can influence someone‟s motivation in doing 
something. Wahjosumidjo (1987: 174), who says that motivation is a 
psychological process, reflects the interaction among attitudes, needs, perception, 
and decision made by someone. For instance, a student who has good perception 
on the use of role play will feel motivated in learning. It means that good 
perceptions do not only make the students more creative in conveying something 
but also train someone‟s confidence. 
b. In organizing theory, Moore (2011: 89) students perceptions of their English 
speaking class they are five categories influencing student perception. There 
are competitive activities, recreational activities, conversational activities, 
cooperative activities and simulation, each with four or five items.  
1) Competitive activities  
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Competitive activities refer to a competition between 
groups. These activities take full advantage of students‟ ambitious 
psychology and generate the enthusiasm of students so as to 
achieve the purpose of improving their language skills.  
2) Recreational activities 
Recreational activities are entertainment-oriented, aiming 
at helping students to practice English in a relaxing environment.  
 
 
 
3) Conversational activities 
Conversational activities are two-way or multi-way 
activities, which give learners an opportunity to communicate 
with their partners.  
4) Cooperative activities 
Cooperative activities are undertaken through group 
efforts. Students develop their respective advantages and draw 
upon others‟ strengths to overcome their own weaknesses. 
5) Simulation 
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Simulation is the imitation of a real-world situation or 
event that represents reality but removes risk to the individual in 
the activities. Simulation requires a model of what exists or might 
exist under manageable and controlled conditions (Moore, 2011). 
C. Problem of Teaching Speaking Skill 
1. Definition of Problem Teaching Speaking Skill 
Speaking becomes an important skill for the students. It is because 
English means speaking activity with other person. Nolasco and Arthur (1987: 
5). English class means speaking activity. Problem faced by teaching English 
speaking skill is to help the students to develop conversation, grammar, 
pronunciation, and vocabulary. English speaking skill classroom are dialogues 
that occur between teacher and student, or students and students. They are used 
to create, negotiate, or deepen the understanding of a topic. So, English in the 
class means speaking skill in the class. Saengboon (Khamkhien, 2010: 14) The 
problem of learning speaking skills Thai students often use emphasis on 
grammatical competence, drill-based activities and rote memorization of isolated 
sentences and Thai students focused mainly on their grades and examinations. 
In terms of the speaking problems related to anxiety, studies have found 
that anxiety about speaking English has been identified in many other countries. 
(Xiuqin, 2006: 12) interviewed Chinese students and identified and summarized 
the causes of their anxiety about speaking as follows. The first problem was 
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related to a lack of proficiency in English, the second was the fear of making 
mistakes and being subject to ridicule, and the third was related to large class 
sizes, followed by an unwillingness to take risks, then a low tolerance of 
ambiguity, and finally the competitive nature of the classroom. 
A lack of proficiency in English inhibits effective language learning. It is 
sometimes difficult for students to understand the teacher; and as a result, they 
are unable to effectively answer questions. Some students want to ask the teacher 
to repeat themselves, but they fear that other students would think that their 
English is poor. This type of student remains silent and avoids eye contact with 
teacher to indicate that they do not understand and allow the teacher to make the 
assumption that they are not ready to answer questions Taveer (2007). 
Khamprated (2012: 19) In terms of the skill levels of students, a lack of 
vocabulary was identified as the main cause of student anxiety in the oral English 
classroom. It was found from the interviews that a limited vocabulary is a 
common cause of student anxiety. A low English proficiency also makes students 
nervous and contributes to their lack of confidence in speaking English. The 
students revealed in their reflective journals that they thought their English was 
poor; and for that reason, they were afraid of speaking English. A lack of 
preparation reduces student self-confidence in speaking English. It was also 
found in their reflective journals that a few of students did not feel nervous when 
speaking English without any preparation.  
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These students said that they could practice speaking English and 
improve their self-confidence when speaking English without preparation, while 
the rest of students said that they were nervous and did not want to speak English 
without preparation. A lack of practice is very significant problem for English 
learners. Although the students had been enrolled in an English course for years, 
they did not have much time to practice speaking English in the classroom due to 
factors such as limited class time and large class sizes. Many students reported 
that they were nervous when talking to others in English as they rarely had the 
opportunities to practice English conversation. 
Tanveer (2007: 21) the inability to express ideas was another cause for 
student anxiety in the oral English classroom. The inability to translate their ideas 
from their own language to English made them anxious and caused them to not 
want to speak English. Additionally, memory dissociation leads to memory loss. 
Some students became so nervous that they temporarily forgot what they had 
prepared or they forgot the necessary words to express their thoughts or ideas. 
2. Problem of Teaching Speaking Skill 
There are some problems for speaking skill that teachers can come across 
in helping students to speak in the classroom. These are inhibition, lack of topical 
knowledge, low participation, and mother-tongue use (Tuan & Mai, 2015). 
Inhibition is the first problem that students encounter in class. When they want to 
say something in the classroom they are sometimes inhibited. They are worried 
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about making mistakes and fearful of criticism. They are ashamed of the other 
students‟ attention towards themselves. Littlewood (2007) expressed that a 
language classroom can also create inhibitions and apprehension for the students. 
The second problem is that learners complain that they cannot remember 
anything to say and they do not have any motivation to express themselves. This 
is supported by Rivers (1968) who thinks that learners often have nothing to say 
probably because their teachers had selected a topic that is not appropriate for 
them or they do have enough information about it. Baker and Westrup (2003) 
also supports the above idea and stated that it is very difficult for learners to 
answer when their teachers ask them to tell things in a foreign language because 
they have little opinions about what to say, which vocabulary to apply, or how to 
use grammar accurately. 
The third problem in the speaking class is that the participation is very 
low. In a class with a large number of students, each student will have very little 
time for talking because just one student talks at a time and the other students try 
to hear him/her. In the speaking class, some learners dominate the whole class 
while others talk very little or never speak. The last problem related to the 
speaking ability is that when some learners share the same mother-tongue, they 
try to use it in the speaking class because it is very easy for them (Tuan & Mai, 
2015). According to Harmer (1991), there are some reasons why learners use 
mother-tongue in their speaking classes. The first reason is that when teachers 
ask their learners to talk about a topic that they do not have enough knowledge, 
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they will try to use their language. The second reason is that the application of 
mother-tongue is very natural for learners to use. If teachers do not urge their 
learners to talk in English, learners will automatically use their first language to 
explain something to their classmates. 
The final reason refers to the fact that if teachers regularly use their 
learners‟ mother language, their learners will feel comfortable to do so in their 
speaking class. Hyland (1997) investigated learners from eight disciplines at five 
Hong Kong institutions. The findings of his research indicated that proficiency in 
English was a significant factor in the academic success of an English 
environment. The findings also showed that the learners‟ language difficulties 
were related to the productive skills of writing and speaking. Evans and Green 
(2007) examined the   language difficulties experienced by the students at a Hong 
Kong university. The results of this study represented that the students‟ 
difficulties centered on the academic speaking such as grammar, fluency, and 
pronunciation and the academic writing like style, grammar, and cohesion.   
a. In addition, according to Greene, and Preety (1967) in teaching speaking, 
teachers face some problems: 
 
No. Part of problem teaching 
speaking 
Description 
1. teachers often face the The material on the text books is 
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problems form, the 
duration of teaching and 
learning process is limited 
different from the lesson plan 
2. Teacher’s problems are the 
quantity of the students in 
the class 
A better class should have 12 to 20 
students because young learners 
need more attention in learning 
3. The availability of the text 
books for the students 
Learning a foreign language is very 
useful if the lesson material relate 
to our daily activity or using real 
media to increase their curiosity in 
motivating the students 
(Ningsih&Fata, 2015) 
 
While Hammalainen (1995) said that the way to increase students‟ 
motivation of learners in studying is using movies, body movement, globe, 
picture and tape recorder. Others problems that are commonly faced by the 
teacher stated by Ur (1996) are related to individual learners personalities and 
attitude to the learning process and learning speaking in particular. Inhibition fear 
of making mistakes, losing face, criticism, shyness. Nothing to say learners have 
problems with finding motives to speak, formulating opinions or relevant 
comments. Low or uneven participation often caused by the tendency of some 
learners to dominate in the group. Mother tongue use particularly common in less 
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disciplined or less motived classes, learners find it easier or more natural to 
express themselves in their native language. 
Wiriyachitra (2002, citing Biyaem, 1997) compiled the causes of 
difficulties in English language teaching and learning in Thailand especially in 
the primary and secondary schools. Some of the problems she posted were: 
teachers‟ heavy teaching loads, inadequately equipped classrooms and education 
technology, the university entrance examination system, teachers‟ insufficient 
English language skills and cultural knowledge. The problems involving students 
who wished to speak English fluently included challenging interference from 
Thai language, lack of opportunity to use English in their daily lives, 
unchallenging English lessons, being passive learners, being too shy to speak 
English with classmates, being poorly-motivated and lack of responsibility for 
their own learning. These problems have been attributable to the unsatisfactory 
results of English language teaching as mentioned earlier. 
However, according to Geringer (2003), the most important factor in 
student learning progress is the teachers, and teacher quality outweighs other 
factors such as motivation, funding, and class sizes. Qualified teachers can create 
the best environment for learning. As for Thailand (Education in Thailand, 
Wikipedia), a survey, in collaboration with the University of Cambridge, 
measuring the qualifications of four hundred Thai teachers of English, found that 
a full 60% of them had knowledge of English and teaching methodologies below 
that of the syllabus level at which they were teaching. Of the remaining top 40%, 
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only 3% had a reasonable level of fluency, and only 20% were teaching class-
levels for which they were both qualified and competent. 
The average Thai English class has more than 45 students often with 
varying levels of fluency (Dhanasobhon, 2006). As a result, teachers are facing 
difficulty in preparing activities and materials to suit different student needs. 
While the problems are indeed formidable challenges, many of these challenges 
can be mitigated through ongoing professional development in the areas of 
pedagogy and English fluency. However, those problems must have solutions. 
In addition to the lack of qualified teachers, it is widely understood that 
what is expected from teachers these days is multi-faceted. They are required to 
teach effectively in challenging environments; to make effective use of 
information and communications technology (ICT) in their teaching; to cater to a 
variety of learning styles (as elaborated in Gardner‟s Theory of Multiple 
Intelligences, 1993); to conduct research aimed at improving the quality of their 
teaching; and to deal effectively with multitudinous administrative tasks -- all of 
which to meet up with the requirements for „Quality Assurance.‟ Moreover, most 
Thai teachers of English, especially at the secondary level, have to teach at least 
eighteen hours a week on average and often take on additional classes outside 
regular school hours in order to supplement their relatively meager salaries. 
Because of overloaded burden, their teaching styles start to fossilize into ones of 
rote-learning, teaching grammar and translation with Thai as the medium of 
instruction, teacher-centered classroom activities, spoon-feeding, and so on. 
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b. Speaking is the harder skill. Many people faced difficulties in speaking, it is 
because to understand speaking skills, we must be understood the other skills. 
Paakki Heena (2013: 66), the difficulty in people second or foreign language 
is when people want to speak but they could not say what want they say. The 
other difficulties aspects in speaking is to remembering the words, making 
sense of English (syntax, grammar, vocabulary), remembering the tenses, 
making a sentence, grammar, not daring to pen the mouth, making mistakes, 
and lack of practices. While, Brown (2000, 270-271) said that the hardness of 
speaking comes from some characteristic of spoken language that is hard to 
be possessed. Problem makes speaking become difficult are: 
1) Clustering 
Phrasal is one of successful in fluent speech, not words by 
words. Learners can organize their output both cognitively and 
physically through such clustering. 
2) Redundancy 
The speakers must be clear to make the meaning trough te 
redundancy of language. The learners can capitalize on this 
feature of spoken language. 
3) Reduce Forms 
Contraction, elisions, reduced vowels, is form special 
problems in teaching spoken English. 
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4) Performance Variables 
Process of thinking as you speak allows you to manifest 
certain number of performance hesitations, pauses, backtracking, 
and correction is one of the advantages of spoken language. 
5) Colloquial language 
Make sure that your students are reasonably well 
acquainted with the words, idioms, and phrases of colloquial 
language and those they get to practice in producing these forms. 
6) Rate of delivery 
Rate of delivery have same characteristic of fluency. One 
of the important parts in teaching spoken English is to help the 
learners achieve an acceptable speed along with other attributed of 
fluency. 
7) Stress, Rhythm, and Intonation 
Stress, rhythm, and intonation are an important 
characteristic of English pronunciation. It is important parts to 
convey the message to listener. 
 
8) Interaction 
Interaction is how to produces moves the language in a 
vacuum without interlocutors would rob speaking skill of its 
richest component: the creativity of conversational negotiation. 
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From the explanation above, speaking is one of difficult skill to 
understand. Many students have the difficulties on their speaking. The 
difficulties on speaking are about; lo in their vocabulary, not pay attention on 
grammatical correct, low on pronunciation, and many others. The students 
also have the difficulties on their confident. Not confident make the students 
difficult to mastery speaking skill, because they feel afraid when they want to 
speak English. 
c. Other problems that are commonly observed in the language classroom are 
related to individual learners‟ personalities and attitudes to the learning 
process and learning speaking in particular. They can be defined as follows 
(Ur 1995: 121): 
1) Inhibition – fear of making mistakes, losing face, criticism; 
shyness; 
2) Nothing to say – learners have problems with finding motives to 
speak, formulating opinions or relevant comments; 
3) Low or uneven participation – often caused by the tendency of 
some learners to dominate in the group; 
4) Mother-tongue use – particularly common in less disciplined or 
less motivated classes, learners find it easier or more natural to 
express themselves in their native language. 
As many teachers‟ observations indicate, the above situations occur in 
language classrooms regardless of the level of proficiency or the number of 
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students in the group. Moreover, every learner enters any learning and 
communicative environment with his or her entire personality additionally 
shaped by their prior learning and communicative experiences, both positive 
and negative. This individual dimension is particularly noticeable among 
older and more advanced learners who often have a good insight into the 
nature of their individual difficulties, an accurate assessment of the skills they 
have already developed and, consequently, clearly defined needs. 
3. Solutions for Teachers in Teaching Speaking Skill 
Here are some solutions for English language teachers while teaching 
speaking skill according to Ryan (2001: 13): 
a. Provide maximum opportunity to students to speak the target language by 
providing a rich environment that contains collaborative work, authentic 
materials and tasks, and shared knowledge. 
b. Try to involve each student in every speaking activity; for this aim, practice 
different ways of student participation. 
c. Reduce teacher speaking time in class while increasing student speaking 
time. Step back and observe students. 
d. Indicate positive signs when commenting on a student's response. 
e. Ask eliciting questions such as "What do you mean?  How did you reach that 
conclusion?" in order to prompt students to speak more. 
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f. Provide written feedback like "Your presentation was really great. It was a 
good job. I really appreciated your efforts in preparing the materials and 
efficient use of your voice…" 
g. Do not correct students' pronunciation mistakes very often while they are 
speaking. Correction should not distract student from his or her speech. 
h. Involve speaking activities not only in class but also out of class; contact 
parents and other people who can help. 
i. Circulate around classroom to ensure that students are on the right track and 
see whether they need your help while they work in groups or pairs. 
j. Provide the vocabulary beforehand that students need in speaking activities. 
k. Diagnose problems faced by students who have difficulty in expressing 
themselves in the target language and provide more opportunities to practice 
the spoken language. 
D. The Previous Study 
In this chapter, the researcher will give some similar study. There are some 
researches who have conducted similar research relating to the descriptive of 
teaching speaking. Those researchers of course help the arrangement of this research. 
What mentioned bellows are explaining about the finding of the researchers. 
The first research related to this study is a thesis entitled 
“PROBLEMS OF TEACHING AND LEARNING SPOKEN ENGLISH IN 
SUDAN WRITTEN” by Mohamed Eltayeb Abdalla (2015) from Sudan 
University of Science and Technology College of Graduate Studies. 
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In this study the researcher the problems and challenges of teaching 
spoken English in Sudan and its importance in the professional life and 
academic promotion of teachers. It also tackles the problems of learning 
spoken English on the part of students. There are major problems that hinder 
Sudanese students from speaking English. Among these are low income of 
most learners; lack of the target language environment; under-qualified 
teachers; inappropriate teaching materials; improper teaching methods; and 
some psychological factors that hinder students when they speak such as 
lack of motivation. The study provides some recommendations to tackle 
these problems and enhance the processes of teaching and learning spoken 
English in Sudan. These are concerned with developing materials, teachers 
and learners through steps taken by the educational authorities. 
The second research related to this study is a thesis entitled” 
PROBLEMS OF ENGLISH SPEAKING SKILL THAT UNIVERSITY 
STUDENTS ENCOUNTER FROM THEIR PERSPECTIVES”  By Atallah A. 
Al-Roud (2016) From Department of Curricula and Instruction, Faculty of 
Educationa Sciences, Tafila Technical University(TTU), Tafila, Jordan.  
In this study, the researcher to describe the problems that the students 
of southern region universities in Jordan encounter in English speaking skill. 
The population of the study consists of the students of Mu‟ta university, Al-
Husein Bin Talal University, and Tafila Technical university. The results 
indicated that there are statistically significant differences to the variable of 
university for all the domains of speaking problems. Those differences were 
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in favor of Tafila Technical University. The results also indicated that there 
are statistically significant differences at level (P = .05) attributed to the 
variable of gender definitely in social domain, where females were mostly 
affected than males in English language speaking skill. 
The third research related to this study is thesis from Emma Rosana 
Febriyanti (2014) entitled “TEACHING SPEAKING OF ENGLISH AS A 
FOREIGN LANGUAGE: PROBLEMS AND SOLUTIONS” from Pendidikan 
Bahasa Inggris, FKIP Universitas Lambung Mangkurat. 
In this study, the researcher to describe what teaching speaking 
English is and the problems faced by the teachers and students of English as a 
Foreign Language (EFL). Speaking is one of important skills that need to be 
acquired by students of EFL because sometimes success is measured in terms 
of the ability to carry out a conversation in the (target) language. Teaching 
students to speak English might become a problem for some EFL teachers. 
This is not an easy task for teachers to make their students speak because the 
language is not spoken in the community and also they have less exposure to 
the language itself. Just as Harmer said (1998:52), to facilitate students with 
the „new‟ language, teachers should have students exposed to the language, 
understand its meaning, understand its form (how it is constructed) and 
practice it. Therefore, in order to encourage their students to speak, teachers 
must do something different than they usually do in teaching other skills. 
Teachers can create more enjoyable speaking class by doing some activities 
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such as role-play, discussion or some kinds of games to promote students‟ 
speaking ability. 
The fourth research related to this study is journal international from 
Magdalena Aleksandrzak (2011) entitle “PROBLEMS AND CHALLENGES 
IN TEACHING AND LEARNING SPEAKING AT ADVANCED LEVEL”  
from Uniwersytet im. Adama Mickiewicza w Poznaniu. 
In this study, the researcher describes about the problems and 
challenges in teaching and learning speaking at advanced level. This 
researcher is used qualitative reseasech. This difficulty results basically from 
the character and inadequate frequency of speaking opportunities in the 
classroom in comparison to the abundance of natural varieties and genres of 
oral communication. Finding of this research is students of English 
department and other department have difficulties in both of skills in English. 
In speaking skill are concerned, there is not much difference between native 
and target languages. the skill of speaking is not automatically transferable 
from the speaker‟s first language into the second. Even extensive knowledge 
of the target language‟s grammar and vocabulary often presented by 
advanced students of foreign language departments does not guarantee 
success in oral communication when this knowledge is not properly 
integrated or accessed. Problems in speaking may be additionally aggravated 
by excessive use of self-monitoring processes and a tendency to formulate 
utterances in the native language first. 
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The fifth research related to this study is journal international from 
Hassan Soodmand Afshar and Ahmad Asakereh (2016) entitled “SPEAKING 
SKILLS PROBLEMS ENCOUNTERED BY IRANIAN EFL FRESHMEN 
AND SENIORS FROM THEIR OWN AND THEIR ENGLISH 
INSTRUCTORS‟ PERSPECTIVES” from Bu-Ali Sina University, Iran. 
The aim of this study is to find out speaking skills problems 
encountered by Iranian EFL Freshmen and Senior. This research used 
quantitative method. The subject of this study is 238 people (138 freshmen 
and 100 seniors) and 30 English instructors from four state universities 
(Zanjan University, Bu-Ali Sina University-Hamadan, Shahid Chamran 
University-Ahvaz, and Khoramabad University). The finding of this research 
is they are feel shyness, low self-confidence and anxiety, not having enough 
to speak English, poor pronunciation, low of grammar, instructors‟ having 
poor pronunciation, instructor not correcting us. 
The previous study above, some researcher explained the problem of 
teaching speaking skills. The previous study showed that problem faced by 
teacher in teaching speaking skill. Many students have the difficulties in 
speaking skills such as pronunciation, grammar, because the teacher has to 
solving that problem. The better the process of teaching speaking skills, the 
better the outcome from the students. 
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CHAPTER III 
RESEARCH METHOLOGY 
This chapter will explore about method of the research, research setting, and 
subject of the research, techniques of collecting the date, and techniques of analyzing 
the date.  
A. Research Design  
This study is uses descriptive qualitative method. Descriptive research 
determines and describes the way things are. It involves collecting data to test 
hypotheses or to answer question about people‟s opinions on some topic or issue 
(Guy and Mills, 2006:175). In other words a qualitative research is the collection, 
analysis and interpretation of comprehensive narrative and visual data in order to 
gain insights into a particular phenomenon of interest (Gay and Mills, 2006:410). 
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Therefore, the data concerned appear in words rather than in number. Qualitative 
research is an inquiry process of understanding based on distinct methodological 
traditions of inquiry that explore a social or human problem (Creswell, 1994:15). 
Three main purposes of research are to describe, explain, and validate 
findings. Description emerges following creative exploration, and serves to organize 
the findings in order to fit them with explanations, and then test or validate those 
explanations (Krathwohl, 1993). Many research studies call for the description of 
natural or man-made phenomena such as their form, structure, activity, and change 
over time, relation to other phenomena, and so on. The description often illuminates 
knowledge that we might not otherwise notice or even encounter. Several important 
scientific discoveries as well as anthropological information about events outside of 
our common experiences have resulted from making such descriptions. Dickoff and 
James (1968) Quantitative designs are descriptive, correlational, quasi-experimental, 
and experimental. In general, choice of design is greatly influenced by the level of 
knowledge of the research problem. If the amount of descriptive level research is 
abundant over a particular problem area, then the next logical step is to do a 
correlational study to examine relationships between variables. If the problem area 
has been described and the relationships between variables tested, the next level of 
research would be quasi-experimental or experimental research. 
From the definition, it can be concluding that descriptive qualitative research 
is analyze the data uses some of words. In qualitative data the researcher uses 
narrative and visual data. 
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B. Setting of the Research 
a. Time of the Research 
In this part, the researcher was conducting the research at English 
speaking skill on second grade students class at Songserm Islam Seksa 
Patani, South Thailand is is located on Thakamcham, Nongcik, Patani to 
identify problem teaching speaking skill. There are three classes in second 
grade students at Songserm Islam seksa patani, South Thailand. The owner of 
Sengserm Islam Seksa Patani, South Thailand Junior High School is Haji 
Niloh Niheng who is also the lecturer at Songserm Islam Seksa Patani, South 
Thailand. Under his management, he puts in order his mentors or teacher to 
have an English Teaching speaking and learning activity specifically. 
Songserm Islam Seksa Patani, South Thailand is having two programs in 
Learning English. There are Speaking-Listening, Reading-Writing. English 
Speaking divided into particular program. They are fourth hours in one week 
English Speaking-Listening, Reading-Writing Program. 
b. Time of the research 
The researcher makes the schedule table as below: 
No
. 
Activities  
Month 
 
Oct Nov Dec Jan Feb Marc
h 
Apr
il 
Ma
y 
Jun
e 
Aug
ustus 
1 Collecting the data 
and Literature Review 
          
2 Writing Research 
Proposal 
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3 Seminar Proposal           
4 Conducting the 
Research 
          
5 Data Analysis           
6 Data Display           
7 Analysis and 
Conclusion 
          
8 Final Examination           
(Table 1.1 Table schedule of the research) 
 
 
 
C. Subject of the study 
The subject of this study is the two teacher of the second grade on English 
Speaking skill at Songserm Islam Seksa Patani, South Thailand, thakamcham, 
nongcik, Patani. There are three classes in second grade students of Junior school 
Songserm Islam Seksa Patani, South Thailand in academic year 2018/2019. Each 
class consists of 23-38 students. English speaking skills consist of two teachers to 
teach classes A and B, and another teacher to teach in class C. The researcher 
chooses students II A (consists of forty students), and II B (consist of thirty five 
students) as the subject of this research. The researcher chooses students of second 
grade A and B class based on class allowed by English speaking skill. The researcher 
focuses on an analysis of problems solved by Thai English teacher in teaching 
speaking skill. It focuses on the problems solved by Thai English teacher in teaching 
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speaking skill. It is expected that the researcher finds the whole problems solved by 
Thai English teacher in teaching speaking skill. 
It is hoped that the researcher will know the problems solved and perception, 
its advantages or disadvantages. This information will give significant benefit 
towards teaching speaking skill. It is also hoped that this research will give 
significant innovation towards problem solved in teaching speaking skill of one 
teacher. 
D. Data and Source of the Data 
This part contains the data and source of the data of the research. The source 
of the data will be from the event, informant, and documentation. 
1. Event  
The events of this research are the activity in English speaking skill at 
second grade A and B class in academic year 2017/2018 of Songserm Islam 
Seksa Patani, South Thailand. It is consist of the whole activity in the class. To 
get the data from the events, the researcher did direct observation of an analysis 
of problems solved by Thai English teacher in teaching speaking skill at second 
grade in the class at least 8 meetings each class. 
2. Informants 
Sutopo (2002: 50) stated that informant is an individual that has important 
role in giving information which is chooses as a subject by researcher that will be 
an informant. The researcher took the one Thai English teacher in teaching 
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speaking and the 61 students in the classes A and B of English speaking skill at 
Songserm Islam Seksa Patani, South Thailand. It consist of sixty one students 
each class. 
3. Questionnaire  
The questionnaire was done to the students‟ second grade in A and B 
class. From the questionnaires, the researcher give the question usually require 
that responses, which reflects the opinion from the respondents and they will be 
check list in the blank spaces. The questionnaire has 25 item in the researcher, 
the researcher uses questionnaire for collecting the data. Through questionnaires 
the researcher will get the information about the opinion of the students which 
appropriate with the research problems solved by Thai English teacher. 
4. Document 
The document is one of impotent materials in this research. Through the 
document the researcher will get some of data for support this research. Here, the 
researcher gets some materials of the class, and any other important material to 
support this research such as syllabus, picture, lesson plan, the basic education 
core curriculum 2008. 
E. Techniques of Collecting Data 
In this research, the researcher collects the qualitative data from notes, 
recording, the document, interview, and questionnaires. 
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1. Observation 
Sugiyono (2015: 145) said that observation means that the researcher 
observe and record the activity of data source. The researcher will record the 
problems solved by Thai English teacher in teaching speaking skill of the teacher 
and students to get the data. The researcher chooses students II A (consists of 
twenty three students), and II B (consist of thirty eight students) as the subject of 
this research. The researcher chooses students of second grade A and B class 
based on class allowed by English speaking skill. The researcher does the 
observation to get the problems solved of teaching speaking skill at second grade 
students in the class. The technique of observation the problems solved by Thai 
English teacher in teaching speaking skill and perception students in English 
speaking skill at second grade in the class. The researcher has observation 6 
meetings in the each class. 
2. Interview 
Interview has aim to get the information to respondent. Moleong (2004: 
135) said that interview is conversation involves interviewer that ask some 
questions to be answered by interview. The researcher chooses this kind because 
it is more flexible. The interview was done to one teacher in English speaking 
skill and the students‟ second grade of A and B class. The researcher prepared 
the list of questions and recorder before she interviewed the respondents. To 
collect the data, the researcher took four students four students each class who 
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active and passive in their class and the interview one teacher was done by face-
to-face and one-to-one to the students. 
3. Questionnaires 
Sugiyono (2015: 142) said that a questionnaire is a technique of 
collecting the data which is done by giving some questions or written 
declarations to respondent. Arikunto (2006: 152) distinguishes two types of 
questionnaires, such as: 
a. Open questionnaires: the respondents can answer the questions using 
their own word. 
b. Close questionnaires: the respondents are given the answer with 
choose it. 
 
Statement 
Scoring  
 
Strongly  
Disagree 
Disagree Undecided  Agree Strongly 
Agree 
Positive 1 2 3 4 5 
Negative 5 4 3 2 1 
Table 1.2 Likert’s Scoring Table Adapted from Aiken (1997: 67) 
The researcher employed close questionnaires asked the respondents to 
answer the questions by using the answer provided by the researcher. The 
questionnaire was used in order to reveal the students in English speaking skill at 
second grade class. The questionnaire consists of 25 items with five options. The 
researcher used negative to calculate manually with the range of score started from 
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5-1 for the respondents. The researcher gave the questionnaire to the students‟ 
second grade of A and B class.  
4. Document  
The researcher also collects the data using documents. The document here 
includes the form of the basic education core curriculum 2008, syllabus, speaking 
skill material, lesson planning and list of students taught related to English 
speaking skill at Songserm Islam Seksa Patani, South Thailand on second grade 
student. 
F. Technique of Analyzing Data 
For analysis the data of this research, the researcher uses qualitative data 
analysis. In Sugiyono (20015: 246) state that an activity in qualitative data analysis is 
doing by interactive and continued by continuously and complete. He said that the 
activities on analysis the data are include data collection, data reduction, data 
display, and drawing conclusion. Step of data analyzing are as follows: 
a. Data Collection 
The researcher will collect the data by having observation, 
documentation, interview, and questionnaire. From these methods the researcher 
will be easier to get the data. The researcher will collect the date which shows the 
problem solving faced by Thai English teacher in teaching speaking skill.  
b. Data Reduction 
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After having the data, the researcher will reduce the data by selecting 
focusing, simplifying, and arranging the data. 
 
c. Data Display 
The researcher will display the source of the data, and the researcher will 
found the result of this study. 
d. Drawing Conclusion 
Last step is drawing conclusion. Drawing conclusion involves moving 
back to consider what the analyzed data mean and to assess whether the data 
findings fit the objectives of the study. The researcher drawing the conclusion 
based on the data from result of research in problems solved by Thai English 
teacher in teaching speaking skill and student‟s perception on learning speaking 
skill at student second grade in the class.  
G. Trustworthiness of the Data 
  To determine the trustworthiness of the data, the researcher needs some 
techniques of examining data. In this research, the researcher used triangulation by 
using resources. Sugiyono (2015: 241) said that technique of triangulation means as 
a technique of collecting the data that combine from different data for get the data 
from some resources. The purpose of triangulation is not about look for the truth of 
some phenomena, but more than to increase the understanding of researcher toward 
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what they finding. In this way, the researcher will recheck the information from 
observation and the data got relevant with interview, questionnaires and document. 
According to Norman Denkin define trigualtion as a combination or 
combinations of the various methods used to study phenomena that are different 
perspectives. The Denkin‟s concept is used by qualitative researcher in various 
fields. According to him, triangulation includes four kinds, method triangulation, 
inter-researcher triangulation, data sources triangulation and theory triangulation. 
The following description of the three types of triangulation; 
1. Method triangulation is done by comparing the information or data in different 
ways, as is known in qualitative research, researcher obtains data from interview, 
observation, questionnaire, and document to obtain a valid data. 
2. Data source triangulation is seeing of certain information through various 
methods and sources of data acquisition methods. For example, besides using 
interview and observation, written document, historical document, image and 
photo. 
3. Theory triangulation is comparing the formulation of the information/ thesis 
statement of relevant theoretical perspectives to avoid individual bias of 
researcher on the finding or conclusion generated. In addition, theory 
triangulation can increase the depth of understanding if the researcher is able to 
dig deep theoretical knowledge on the results of the data obtained. 
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Furthermore, in this case the researcher used data sources triangulation and 
theory triangulation. In this research, the researcher chose and took the data sources 
from English teacher and students of English speaking skill on second grade at A and 
B class in Songserm Islam Seksa Patani, South Thailand. In validating the data, the 
researcher compared the data of observation, interview, questionnaire and document. 
After observing the process of teaching speaking skill in the class, the researcher did 
cross-checking by data source. Through that the variety of perspectives is expected 
to obtain valid results. 
 
CHAPTER IV 
FINDINGS AND DISCUSSION 
 
In this chapter, the researcher analyzes the data collected from the research. 
The data were obtained from observation, interview and analyzing documents. This 
chapter is divided into two sections, research finding and discussion. The research 
finding discusses an analysis of problems solved by Thai English teacher in teaching 
speaking skill at Songserm Islam Seksa Patani, South Thailand. It describes the 
problems solved by Thai English teacher in teaching speaking skill used by the 
teacher, the problems solved by Thai English teacher and the students‟ perception on 
learning speaking skill in Songserm Islam Seksa Patani, South Thailand. The 
discussion section provides the explanation of the researcher finding related to the 
statements and suggestion from experts. 
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A. Research Findings 
1. Data Description  
This research was conducted at Songserm Islam Seksa Patani, South 
Thailand which is located at Thakamcham, Nongcik, Patani in Thailand. The 
researcher got the data about problems solved by Thai English teacher in teaching 
speaking skill and student‟s perception on learning teaching speaking skill at 
second grade in Songserm Islam Seksa Patani, South Thailand in academic year 
2018/2019. Before presenting the finding, the researcher presents the description 
of the subject. In this research, the researcher collected the data from observation, 
interview, and questionnaires. The researcher did the research in one teacher of 
English speaking skill at second grade focus on class A and B. the researcher did 
the observation in six meetings in the each class, interview one teacher and 8 
students each class and also 25 item the questionnaires to all students in second 
grade focuses class A and B. the data is described as follows: 
a. Data from observation  
1) The first observation 
The researcher did observation on Thursday, March 29
th
, 2018, 
the teacher English speaking skill teaching class 2B. There were some 
activities where the researcher joined in the classroom during the 
teaching speaking skill learning process.  
a) Opening  
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The teacher opened the class by Assalamu’alaikum 
warahmatullahi wabarokatuh and the students answered 
wassalamu’alaikum warahmatullahi wabarokatuh. This is one of 
religious aspect is always kept by courses in Songserm Islam Seksa 
Patani South Thailand. As explained by the teacher at English 
speaking skill class. 
“Dalam process pembelajaran kami selalu membuka dengan 
mengucapkan salam dan berdoa sebelum memulai pembelajaran. 
Meskipun kami belajar bahasa inggris tetapi kebiasaan dan itu juga 
sistem dari sekolah. (Thursday, March 29
th
, 2018: interview with the 
teacher at English speaking skill class,)” 
Then, the teacher checked the students‟ attendance by calling 
the students names one by one. The topics that teacher would 
teaching of today is “Warp up”. In the topics has two material, the 
teacher has to teaching the material is “Greeting” has students 
opened your books. After the teacher told the topic, teacher give time 
to students to read in 5 minutes to review before entering the story 
during the students reading your books, the teacher wrote some 
vocabularies which were wrong on the whiteboard because the word 
a new vocabulary that most students did not know the meaning. The 
teacher wrote to give the students find answers.      
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b) Main Activity 
Continued to the material “Greeting” the teacher asked to 
students what is “greeting” after that the teacher explained about 
topics of today and there are students who did not understand and 
understand what the teacher explains. The teacher sometimes asked 
one of students to make example about the teacher explanations. 
The teacher asked to students to make groups. Each groups 
consisted 2 students for conversations and asked to make sentence 
like conversation with their groups about topics above. And the 
teacher wrote word that the students present on the whiteboard. The 
students did not like doing it because they did not understand and 
don‟t know what they had to say. They afraid of wrong and shy to 
present in front in the class, they did not know the meaning of words. 
That makes them can not    
The teacher monitored the students‟ activities by moving 
around. After all done, the teacher give to students find the meaning 
the word the teacher wrote on the whiteboard earlier on. The students 
can find in dictionary. The teacher tells the students to memorize the 
words and meaning, after that memorize in front of teacher. If the 
students to forget the vocabulary, the teacher will review them until 
they are recognized.   
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c) Closing  
Before closing the meaning the teacher reminded the students 
to read their handbook, and prepared the next material. The teacher 
also gave motivation to the students to always study more over about 
English because English was interesting and easy to be learnt. The 
teacher also chose the students who would be the student of the day 
for next meeting. Then, the teacher closed the class by saying 
“wassalamualaikum Wr.Wb”. Then, the students answered 
“Waalaikummussalam Wr.Wb”, 
2) The second observation 
The researcher joined the second meeting on Wednesday, 
April 4
th
, 2018 in the classroom during the teaching process at 
English speaking skill class on second grade A that day. The teacher 
taught about speaking practice class on that day.  
a) Opening  
The researcher entering to the class second grade A, the 
teacher gave salam to the students, and the students answered the 
salam. The teacher greeted the students by their conditions. It made 
the students to be ready joining the class. As the teacher said below: 
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“Saya akan membantu siswa agar berani dan relax atau siap 
untuk belajar dalam kelas. Supaya mareka suka dalam 
pelajaran bahasa inggris (Wednesday, April 4
th
, 2018: 
interview with the teacher at English speaking skill class,)” 
Then, the teacher checked the students‟ attendance by calling 
the students‟ one by one. There were 24 students joined the class. The 
teacher let the student of the day to come forward to present the 
conversation about topics “Greeting” continue from week ago, there 
are a few who are not present.   
 
b) Main Activity 
The teacher continued the class with the material would be 
discussed that week ago. It was about “Greeting”. The teacher let the 
student of the day to come forward to present the conversation about 
topics “Greeting” continue from week ago. After done, the teacher 
explained about the topics has been presented. Many students do not 
understand the use grammar so, not understand the part of speech in 
grammatical. there are a few who are not present. The students also 
confuse the subject and predicate, before the sentence is not readable.  
After that, the teacher explained to example and practice to all 
students about problem students. The students must add memorize 
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part of speech in grammatical English. And give motivation about 
learning English Speaking, the teacher gives homework to students 
about memorizes to grammar and practice in you book if next week 
the teacher checked again. 
c) Closing  
Before closing the meeting the teacher motivated that greeting 
was needed in conversation. The teacher did not forget to gives 
homework of students for review the lessons learned of today. Then, 
the teacher closed the class by saying “Wassalamualaikum Wr.Wb.”. 
Then, the students answered “waalaikumsalam Wr.Wb.”. 
3) The third observation 
The next teaching learning process where the researcher 
joined was on Thursday, April 5
th
 2018. The class was opened at 
10.40 wib. The English speaking skill class on second grade B that 
day was speaking conversation class. 
a) Opening  
The teacher opened the class by saying Assalamu‟alaikum 
warahmatullahi wabarokatuh and the students answered 
wassalamu‟alaikum warahmatullahi wabarokatuh. Then, the teacher 
checked the students‟ attendance by calling the students‟ names one 
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by one. Starting from this time the researcher felt that the students of 
second grade B at English speaking skill class had been not 
confident, and most of them had been fluent to speak English. Such 
the interview with one of students said that: 
“Guru bahasa inggris sudah mengajar dengan secara pelan-
pelan tetapi saya masih tidak berani dalam melakukan 
berbicara dalam bahasa inggris dengan karena saya takut 
salah jadi kaku ketika ditanya sama guru” (Interview with 
students, Wednesday, April 5
th
, 2018) 
The teacher allowed the student of the day came forward to 
present the topics greeting in front of their friends. There are some 
groups that have not present so, need to have all students present 
before.  
b) Main Activity 
The next, the teacher continued to the previous material it 
was “greeting”. The students some groups that have not present. All 
done, the teacher can continue topics “warm up” on the day and the 
material was “vocabulary” the teacher explained about the topics of 
students and asked students read storybook in your handbook.  
During this opportunity the teacher moved around to help the 
students because some students can‟t read English and do not know 
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meaning in words. The teacher asked students the questions, the 
teacher offered some questions which students should discuss with 
their students. The questions were such as “what does this 
vocabulary mean? How do you read that? etc”. The students can‟t 
read properly, they often only wrong pronunciation, not familiar with 
the words in your handbook.  
The teacher monitored the students‟ activities by moving 
around. After all done, the teacher asked students read in front of the 
teacher in order to test who the problem is. The teacher call to 
students one by one and gives to suggestion such as the students 
can‟t read or wrong to pronunciation, the teacher asks words and 
read words properly. Have students practice continuously until they 
read it fluently. And some the students don‟t know the meaning of 
some words in the history in your handbook.  
c) Closing  
Before closing the meeting the teacher warning the students 
who would be read history in front the teacher of the day for next 
meeting. The teacher also made conclusion together with students 
about material that day. Finally, the teacher closed the class by 
saying “wassalamualaikum Wr.Wb”. Then, the students‟ answered 
“Waalaikumsalam Wr.Wb”. 
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4) The fourth observation 
The researcher observation the fourth meeting On Thursday, May 
11
th
 2018, the class began at 13.00 wib. The teacher taught at English 
speaking skill about speaking practice conversation greeting class on 
second grade A that day. There were some activities where the researcher 
joined in the classroom during the teaching learning process. 
a) Opening  
The teacher opened the class by Assalamu’alaikum 
warahmatullahi wabarokatuh and the students answered 
Wassalamu’ alaikum warahmatullahi wabarokatuh. Then, the 
teacher checked the students‟ attendance by calling the student‟s 
names one by one. After all done, the teacher continue topics is 
“Warp up” the teacher tells to material was “Day, Year, Number” 
The teacher asks who can remember about that, the students know 
but wrong to pronunciation and switch meaning. 
b) Main Activity 
Continued to the main activity, the teacher told the material 
discuss that day, the material on that day that was recite to the topics. 
The teacher told the students about the day, year, number and 
teaching the first topics was “day, year” before.  
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The teacher also asked explanation to the students and the 
teacher sometimes asked repeat after teacher when the teacher telling 
about “day” because the students would be imitated correctly. After 
all done, the teacher also asks to students surf the words in topics 
“day” and then the students use a distorted accent and change the 
meaning. The students only forget to words because the word is 
similar.   
The teacher asked the students to sing a song about “day” 
repeat the teacher and sing a song together because make the 
students easy remember of the day in a week. Sometimes the teacher 
asks history about daily routine but the Students get to memorize 
their vocabulary and imagination with meaning from storybook. 
Because the students feel fun to the topics, the teacher asks also to 
students playing games in the class. The teacher would be randomly 
to students and asks some question about topics because the students 
feel active and interesting in the material. 
c) Closing  
Before closing the meeting the teacher reminded the students 
to the topics, and prepared the next material. The teacher also did not 
forget to give motivation to the students. The teacher also chose the 
students who would be the student of the day next meeting. Finally, 
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the teacher closed the class by saying “Wassalamualaikum Wr. 
Wb.”. then, students answered “Waalaikumslam Wr.Wb.”. 
5) The fifth observation 
The researcher joined in the classroom teaching-learning process 
at English speaking skill on second grade B class on Thursday, April 
12
th
, 2018. The speaking skill class that day was speaking conversation 
class. 
a) Opening  
Entering the class, the teacher gave salam to the students, and 
the students answered the salam. The teacher did not forget to ask 
about the students‟ attendance by calling students‟ one by one. The 
teacher inform topics to be taught today, before would be topics 
today the teacher review the topics learned in the previous week 
because in order to test memory the students. After all done, the 
teacher started to the new material of today was “year, number” 
coming from the material before “day, year, and number. This is 
continuing the chapter before. So, enter the chapter “year, number”.    
b) Main Activity  
The teacher continued the class with the material would be 
discussed that day. It was about “year” the teacher explained about 
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the topics which this topics to know about day, year and number. 
The students has learned the day, in this topics about “Warp up” has 
cohesive. The students has confused to the topics, they feels hard and 
not understand about new vocabulary or meaning in English. After 
all done, the teacher explained again about method and reading. The 
students feel worried and confused with number, some students 
forget to number.  
After that, the teacher asked the students to write words that 
are not recognized again and repeatedly because to remember. The 
teacher asks recite in front the teacher until remember. The teacher 
monitored the students‟ activities by moving around. The teacher did 
not forget give to homework to students about the topics, give to test 
about year, number.  
c) Closing  
Finally, before closing the meeting the teacher motivated the 
students to read more. The teacher also did not forget to review the 
material to day and the material for next meeting. Then, the teacher 
closed the class by saying “Wassalamualaikum Wr.Wb.”. Then, the 
students answered “Waalaikumsalam Wr.Wb.”.  
6) The sixth observation 
96 
 
96 
 
The next teaching learning process where the researcher joined 
was on Wednesday, April 18
th
, 2018. The speaking skill class that day 
was speaking practice conversation class. 
a) Opening  
The class was started at 10.30 wib. The teacher opened the 
class by saying Assalamu’alaikum warahmatullahi wabarokatuh and 
the students answered wassalamu’alaikum warahmatullahi 
wabarokatuh. Then, the teacher checked the students‟ attendance by 
calling the students‟ names one by one. The students of second grade 
A at English speaking skill class had been more confident to speak up, 
and most of them had fluent to speak English. 
b) Main Activity 
In main activity, the teacher continued to the material on that 
day was “day, year and number”. The teacher would be concluding 
this material. The teacher asks to students make a sentence about 
“day, year and number” make to sentence complete. The teacher 
gives to testing number change to complete character, the teacher 
gives 10-15 sentences testing about it.  
c) Closing  
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The teacher closed the meeting by chosing the students who 
would be the student of the day for next meeting. The teacher also 
made conclusion about how to manage the stress together with 
student. Finally, the teacher closed the class by saying 
“Wassalamualaikum Wr.Wb.”. Then, the students answered 
“Waalaikumsalam Wr.Wb.”.   
1. Problems solved by Thai English teacher in teaching speaking skill on second 
grade A and B class at Songserm Islam Seksa Patani, South Thailand in 
academic year 2018/2019. 
Form the explanation of data description the researcher got the data about 
the an analysis of problems solved by Thai English teacher in teaching speaking 
skill on second grade students A and B class in Songserm Islam Seksa Patani, 
South Thailand in academic year 2018/2019. Before presented the Thai English 
teacher solving, the researcher wants to explained the an analysis problems solved 
by Thai English teacher in teaching speaking skill on second grade A and B class. 
a. Issues, the most difficult of the teaching by Thai English teachers is the basic 
knowledge that the different types of students in the classroom, each students 
couldn‟t learn as much as well assertive of use language of the students is not 
the same make management classes quite difficult students some of the group 
is also interested in a matter of the language are available before, and has been 
the promotion of a parent to enhance English from the owner of language 
institute different languages or practice own more come from home, or 
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studying extra the corners than likely learn English better than and English 
fluent over and interests this making a difference on the ability between a self-
taught. The students most not dare participate in the activities for fear of 
speaking wrong, misheard, write wrong, when a request volunteers in response 
to the question or activities, it will always have students who have good 
original out took part in the activities.  
Problem solving of teachers need to find out how reinforcement for 
students out activities thoroughly should provide students to practice more 
because it will help students learn precision and deployed have true for 
students, some of the group soft really schools should pay attention to develop 
skills, is specialized in the case of students very naughty of students very 
naughty must have to take care one to one, which requires how behavior 
modification very to make each students accept and intend learn more teachers 
must have the ability to management classes is there a way teaching students 
understand the most event to suit the condition classes to learn and practice has 
focused on a person may take outside school hours in the more. When the 
problem students do not understand the meaning a word or command when 
teacher of English in the room, or when activities and do not use language 
correctly teacher will use how repetition do gesture illustrative use illustrations 
to explain part that students know help friends who don‟t know the students to 
help a friend before giving students use dictionary to find the meaning self then 
training say, often emphasized repeated grains students recognition. 
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For problem solving Basic English at different types of students based on 
the assessment knowledge of the most still in the lower level criteria set with 
this a learning a talented very little most have only students learn quickly and 
learn quickly help people learn much slower some event that students learn 
much slower is done shown that students learn quickly as an assistant. The 
teacher is only a recommend to motivate students who slow have role more 
and inspiration to occur in each student‟s. 
There are also add event to the students learn quickly and students who 
are ready to learn, even itself will slowly and students who have really slowly 
teacher will study an individual student and screening for classification be 
attentive and time student more may be a part-time learning and teaching 
thorough individually.  
b. Issues, teacher have workload, other than the teaching is a very documents 
yesterday parties are responsible and bred to prepare are rated quality these 
misappropriate time to prepare teaching prepared teaching media make many 
times teaching did not meet plan and time of teacher will take care non-time 
teaching reduced a lot of trouble this can be reduced or avoid practice has been 
to do dutifully. 
Problem solving issue by teacher trying to find the time spent private in 
preparation for teaching prepared teaching for teaching media more become a 
teacher at school, and at home. 
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2. Student’s perception on learning speaking skill on the second grade A and B 
class at Songserm islam seksa patani south Thailand in academic year 
2018/2019. 
During the perception students, the researcher observed all the activities done 
in the classroom. As the research the result of research, the researcher also looked 
for the perception students on learning speaking skill in second grade A and B 
class by doing observation and interview with the students. 
In the observation, the researcher found several perception students on 
learning speaking skill applied by the students, such as result and discussion. The 
researcher were descript below: 
a. Result  
The result from student‟s perception on learning speaking skill on 
second grade students A and B class, so they could get opportunity to have 
new information or other opinions about something. It made the students be 
autonomous and also could improve their English speaking skill.  
The result from students perception on learning speaking skill helped 
the students understand about English speaking, their activeness, their English 
speaking, etc. Problem also invited the students who were shy to speak up. It 
also simulated the students to be more critize to their surroundings. 
Based on the description above, the researcher concluded that the 
students perception on learning speaking skill to understand more the students 
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activeness and to improve the students confident in delivering opinions. The 
students‟ perception on learning speaking skill to the students‟ careness, 
critical thinking, etc. 
b. Discussion  
From the results of the research, the researcher can presents some 
conclusions. First, the data all of the respondents has analyzed raises into one 
themes, namely emotion. From emotion by the respondents there are seven 
categories, gaining self -confidence, clear explanation from the lecturer, 
increasing the critical thinking, creating enjoyable activity, gaining new 
knowledge, increasing students‟ motivation, and improving speaking ability. 
While, the students perception on learning speaking skill at second 
grade students A and B class, the researcher also found some findings during 
the students perception on learning speaking skill at second grade students A 
and B class in Songserm Islam Seksa Patani, South Thailand. 
During the observation in students perception on learning speaking skill 
at second grade students A and B class, the students result; they were: 
a. Emotion 
B. DISCUSSION  
Based on the research findings, the researcher discusses the findings of 
research. The discussion contains the an analysis of problems solved by Thai English 
teacher in teaching speaking skill, and the student‟s perception on learning speaking 
102 
 
102 
 
skill in the class. In discussion section, the researcher tried to make description of the 
research finding with relevant references. The explained would be presented below: 
1. The problems solved by Thai English teacher in teaching speaking skill on the 
second grade at Songserm Islam Seksa Patani south Thailand in academic 
year 2017/2018. 
In attempt to make the problems solved by Thai English teacher in teaching 
speaking skill, the problems solved approach applied to teacher. According to 
Gorgiladze, 2005: 51) problems solved: a) Avoidance of giving ready-made 
answer in the process, b) Ability of students to overcome independently the 
language problems arising in the process of communication, c) Discussing/ solving 
non-professional, d) Discussion of texts dealing with problem, e) Discussing/ 
solving professional problems through communication in the foreign language. 
Another opinion about English teacher in teaching speaking skill is also 
described by kayi (2006) the techniques in promote for teaching speaking: a) 
Discussion, b) Role Play, c) Simulation, d) Information Gap, e) Brainstorming, f) 
Storytelling, g) interview, h) Story Completions, i) Reporting, j) Playing Cards, k) 
Picture narrating, l) Picture Describing, m) Find the difference. 
Based on description above, teaching speaking is a process which the way 
of students can express their emotions, communicative needs, interact to other 
person in any situation, and influence the others. For this reason in teaching 
speaking skill, it is needed or necessary to have easy understanding in speech. 
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In this case, the problems solved by Thai English teacher considered that 
problem solving that was by considering the teacher ability of students to 
overcome independently the language problems arising in the process of 
communication. In employing this problem, the teacher asked the students to make 
answer meaning in the words vocabulary in this text and they had to present or 
memories in front of the in class. Then, teacher used the language quickly and 
confidently with unnatural pause which called fluency. By employing their 
instructional purposes in teaching, the teacher hoped the students could improve 
their confident and become critical man.  
The teacher also provides opportunities to students to show their ability in 
speaking. By giving opportunities and practices the students would develop their 
skill in speaking. Providing them a chance to speech in front in the class is one of 
way used by teacher in teaching speaking skill. Asking the students to make a 
group is to facilitate students to practice about pronunciation and give them 
preparation before presenting in front of class. 
From the research finding, the problems solved by Thai English teacher in 
teaching speaking skill class, the teacher also paid attention about the problems 
solved in teaching speaking skill in the second grade A and B class; such as ability 
of students to overcome independently the language problems arising in the 
process of communication about vocabulary, pronunciation reading and speaking. 
The teachers also have the students to memorize vocabulary and practice to 
reading pronunciation.  
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2. Students’ perception on learning speaking skill on second grade students A 
and B class. 
From the results of the research, the researcher can presents some 
conclusions. First, the data all of the respondents has analyzed raises into two 
themes, namely emotion and selectivity. From emotion by the respondents there 
are seven categories, gaining self -confidence, clear explanation from the lecturer, 
increasing the critical thinking, creating enjoyable activity, gaining new 
knowledge, increasing students‟ motivation, and improving speaking ability. 
Based on the findings above, those are appropriate with the experts‟ 
arguments. According to (Gorgiladze, 2005: 51). problem solving approach 
applied to it implies different components than when it is applied to subjects that 
are knowledge oriented. Problem solving in speaking skill: a) Avoidance of giving 
ready-made answers in the process of presentation of new grammar and 
vocabulary, b) Ability of students to overcome independently the language 
problems arising in the process of communication, c) Discussing / solving non-
professional, everyday life problems through communication in the foreign 
language, d) Discussion of texts dealing with problems, e) Discussing / solving 
professional problems through communication in the foreign language. Then, the 
students‟ perception on learning speaking skill Gibson et al (1985: 61) provides a 
perceptual process in the from diagram, there are six factors influencing students 
perception. They are stereotyping, selectivity, self-concept, situation, needs, and 
emotions. 
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From the result of interview with students perception on learning speaking 
skill at second grade students A and B class has emotion. The emotion respondents 
to gaining self-confidents, gaining new knowledge, increasing students‟ motivation 
and improving speaking skill ability. The all gain the students‟ perception on 
learning speaking skill.   
From the discussion above, and result of emotion, and respondents to gaining 
self-confidents, gaining new knowledge, increasing students‟ motivation and 
improving speaking skill. They also can perception on learning speaking skill of 
pronunciation, vocabulary, reading and speaking. Students‟ perception on learning 
speaking skill can be gaining to need on learning speaking skill can be make the 
students active during the learning process. They also can train the students‟ cares, 
compactness, and confident.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
This chapter presented the conclusion of the research and suggestion about an 
analysis of problems solved by Thai English teacher in teaching speaking skill on the 
second grade at Songserm Islam Seksa Patani South Thailand in academic year 
2018/2019. 
A. CONCLUSION 
Based on the result of the research, the researcher found some problems solved 
by Thai English teacher in teaching speaking skill in the class. 
1. The researcher also found the Problems solved by Thai English teacher in 
teaching speaking skill in the class. some problem, the most difficult of the 
teaching by Thai English teachers is the basic knowledge that the different 
types of students in the classroom, each students couldn‟t learn as much as 
well assertive of use language of the students is not the same make 
management classes quite difficult students some of the group is also 
interested in a matter of the language are available before, and has been the 
promotion of a parent to enhance English from the owner of language 
institute different languages or practice own more come from home, or 
studying extra the corners than likely learn English better than and English 
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fluent over and interests this making a difference on the ability between a 
self-taught. 
Problem solving of teachers need to find out how reinforcement for 
students out activities thoroughly should provide students to practice more 
because it will help students learn precision and deployed have true for 
students, some of the group soft really schools should pay attention to 
develop skills, is specialized in the case of students very naughty of students 
very naughty must have to take care one to one, which requires how behavior 
modification very to make each students accept and intend learn more 
teachers must have the ability to management classes is there a way teaching 
students understand the most event to suit the condition classes to learn and 
practice has focused on a person may take outside school hours in the more. 
When the problem students do not understand the meaning a word or 
command when teacher of English in the room, or when activities and do not 
use language correctly teacher will use how repetition do gesture illustrative 
use illustrations to explain part that students know help friends who don‟t 
know the students to help a friend before giving students use dictionary to 
find the meaning self then training say, often emphasized repeated grains 
students recognition. 
2. The researcher also found the students perception on learning speaking skill 
in the class. The first is stereotype a set of thinking in a particular group that 
is generalized to all members of the group. Stereotype perception on the use 
of role play in learning speaking, stereotype might occur. The second is Self-
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concept is the form of self-concept will affect their perception about 
something in their environment. The students said that who accept 
themselves when the teacher teaching speaking skill in the class they can‟t 
perception on learning speaking skill. It is because persons who accept 
themselves are more likely to see favorable aspects of other people. The third 
is situation the students tend to work quickly when they do not have much 
time. Due to time limitation, the students pay less attention to the factors, 
which might affect the outcomes. The fourth is  need, the teacher‟s purpose 
of choosing the technique is to get most comfortable one based on the 
learners‟ needs and expectation influence they in forming perception 
expectation. The fifth is Emotion can influence someone in forming 
perception. A student who joins a class may have perception on emotion 
more but they can be gaining self-confident, gaining new knowledge etc.  
B. SUGGESTION  
After the researcher draws concluding of problems solved by Thai English 
teacher in teaching speaking skill at Songserm Islam Seksa Patani, South Thailand, 
the researcher would like to give some suggestions for some parts as follows;  
1. For teacher 
a. The teacher should be able to make the students learn actively, especially 
during teaching learning process.  
b. The teacher should create the situation of the teaching-learning process at 
intermediate speaking class more innovatively. 
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c. The teacher must be more creative in teaching activity, especially more 
creative in choosing the materials as the developing of era.   
2. For the institutions 
a. Emphasize the teacher to use an interesting method in teaching learning 
process. 
b. Make a training program for teachers to create a new creative method. 
c. Encourage the facilities in the course in order to make teaching-learning 
process being varieties. 
3. For Students 
Students should motivate themselves to learn more, ask more and do 
more in learning process. Students should prepare their material if want to 
perform in front the class. The students must to try to conversation naturally 
when the teacher asks to perform in front of the class. The students must learn 
more about the aspects of speaking English such as vocabulary, pronunciation, 
grammar and fluently. It will make they easy if want to start a speaking or 
conversation. 
4. For Other Researchers 
This research can be used as a reference to the other researchers. The 
researcher knows that this research especially in speaking skill. This research 
hopefully can be developed by the other researchers in conducting the same 
research. The researcher realizes that this researcher paper is not perfect. There 
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are many weaknesses of this research because of the limited skills of the 
researcher, and the time of the research. Hopefully, this research can be used as 
the reference for other researchers who want complete the research in different 
point.    
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